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1 Throughout this study the use of ‘Year’ rather than ‘Grade’ has been used to denote student 
cohorts and grade or year levels, in accordance with the convention used by the Australian 











































































• Defining	Underachievement	  • Middle	Years	Education	
 
• Underachievement	as	a	Systemic	Phenomenon	  • Disengagement	from	Learning	during	Young	Adolescence	
 
• Problems	with	Identification	  • Distinctions	between	Disengagement	and	Underachievement	
 
• Factors	Contributing	to	Underachievement	  • Academic	Underachievement	in	Year	7	and	8	
 













2.2	 Underachievement:	Contexts	and	Complexities	McCall	(1994)	has	defined	underachievement	as	follows: Conceptually,	an	academic	underachiever	is	a	student	who	performs	more	poorly	in	school,	typically	as	measured	by	grade	average,	than	one	would	predict	based	on	his	or	her	mental	or	educational	ability,	often	measured	by	IQ,	aptitude	or	educational	achievement	tests	(McCall,	1994,	p.	15).	The	OECD	(1998)	presented	a	different	perspective	on	underachievement,	noting	that	reasons	behind	student	failure	to	achieve	fall	into	three	categories,	psychological,	social	and	institutional.	The	authors	have	located	academic	underachievement	within	the	territory	of	educational	failure,	extending	beyond	the	individual	student,	something	that	may	impact	on	or	be	caused	by	teachers,	schools	and	systems.		As	such,	underachievement	is	presented	as	a	very	complex	issue	as	“failure	at	school	is	the	product	of	the	interaction	of	many	variables”	(OECD,	1998,	p.11).	 The	OECD	(1998)	argued	for	a	less-stigmatising	term,	exploring	some	of	the	complexities	behind	the	historical	concepts	and	policies	surrounding	underachieving	students	and	individual	and	institutional	failure.	It	was	highlighted	that	there	was	an	increased	prevalence	of	academic	underachievement	occurring	in	the	transition	from	primary	to	the	junior	years	of	secondary	school.	Additionally,	underachievement	and	low	achievement	were	viewed	as	terms	that	apply	to	students	“whose	academic	performance	is	significantly	below	the	average	for	their	age	group”	(OECD,	1998,	p.10).	A	further	term	was	identified	as	applying	to	underachieving	students,	‘selective	clients’;	this	includes	the	student	who	chooses	
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	 school	difficult,	many	will	be	ready	for	and	will	relish	this	change.			 Whereas	some	may	benefit	from	an	extended	period	of	primary-like		 education,	others	will	not	(Dinham	&	Rowe,	2007,	p.	13).	
2.9	 Middle	Years	Education	Research	supporting	middle	years’	educational	reforms	and	practices	suggest	that	pedagogy	and	curriculum	needs	to	be	tailored	specifically	to	enable	young	adolescents	within	the	middle	years	attain	optimal	outcomes	(Beane,	2013;	Dowden,	2007,	2012b;	Jacobs,	2010;	Luke,	et	al.,	2003;	Pendergast,	2010).	Middle	years’	education	refers	to	a	period	generally	understood	to	include	young	adolescents	and	pre-adolescents:	students	aged	from	10	to	15	years,	or	Years’	5-8	or	5-9	in	formal	school	systems	(Pendergast,	2010;	Pendergast,	2016).	Alternatively	known	as	middle	schooling	or	the	middle	years	(Bahr,	2010;	Chadbourne,	2001;	Pendergast,	2010;	Williams	et	al.,	2010)	the	Melbourne	

















































































































































3.2	 Construction	and	Scope	of	the	Study		This	study	was	organised	and	presented	as	an	explanatory	mixed	methods	educational	study	using	a	collective	case	study	structure	(Creswell,	2005;	Hesse-Biber,	2010;	Stake,	2005;	Yin,	2009).	The	study	design	or	overarching	theoretical	research	paradigm	was	underpinned	by	a	social	constructionist	philosophy	or	worldview	as	posited	by	Crotty	(1998)	and	Berger	and	Luckmann	(1991).	This	theoretical	position,	emanating	from	the	discipline	of	sociology,	proposes	that	knowledge	and	meaning	is	nuanced,	multi-layered	phenomena;	a	social	construction	created	by	individuals	and	groups	(Andrews,	2012;	Berger	&	Luckmann,	1991;	Holroyd,	2007;	Laverty,	2003).	As	such,	it	is	situated	within	and	informed	by	cultural,	historical	and	personal	contexts	(Laverty,	2003).		This	study	included	data	from	a	range	of	regional	secondary	schools	from	Northern	Tasmania,	with	a	specific	focus	on	data	obtained	from	Catholic	school	teachers2.	The	topic	of	the	study	investigated	how	teachers	identify	and	address	student	underachievement	in	Year	7	and	8.	The	following	research	questions	underpinned	the	study:	R1.	 What	characteristics	and	factors	do	teachers	consider	when	they	identify		 young	adolescent	academic	underachievers	in	the	school	and	classroom		 setting?			R2.	 What	factors	do	young	adolescents	identify	as	significant	to	their		 learning?	
                                                
2 Throughout the study, teachers have been referred to as secondary school teachers rather than middle 
years’ teachers. While teacher participants in the third data set taught predominantly students in Year 7 
and 8, and all participant responses were based on their experiences teaching young adolescents in Year 7 
and 8, teacher responses did not indicate that they identified themselves as primarily or exclusively as 


































































































































































































































































































































































































































































































































































































































































































































































































Teacher	Experience:	Catholic	School	(CS)	and	State	School	(SS)	Differences	NUMBER	OF	YEARS	 CS	 SS	 AS	TOTAL	More	than	20	years	 2	 9	 11		10-14	years	 4	 3	 7		5-9	years	 2	 5	 7		15-19	years	 2	 2	 4		0-4	years	 1	 2	 3		No	response	indicated	 0		 2	 2	
Note.	Base	number	of	teachers:	n=34.CS	=Catholic	School.	SS=	State	Schools.				AS=All	Schools.											Table	4.3								





















































TOTAL	 23	 		 99.98%	




























































































Factors	Teachers	Consider	Significant	when	Identifying	Students		DESCRIPTOR	 	CS	FREQUENCY	 	SS	FREQUENCY	 	AS	FREQUENCY	 	PERCENTAGE			Student	rarely	completes	tasks	in	classroom			
8	 14	 22	 18.48%	
The	student	struggles	with	organisation	and	learning		
9	 12	 21	 17.64%	
The	student	presents	with	behavioural	challenges			
8	 12	 20	 16.80%	
Student	does	not	complete	tasks	for	assessment	 7	 12	 19	 15.96%	The	student	is	often	disengaged			 5	 14	 19	 15.96%	The	student	presents	with	literacy/	numeracy	barriers		
7	 11	 18	 15.12%	
The	student	does	not	engage	at	stage	level	but	attempts	activities	designed	for	lower	year	level	
Not	asked	in	pilot	survey	 9	 N/A	 -	
	TOTAL	 	 	 	119	 	99.96%	
Note.	Base	number	of	teachers:	n	=34.	CS	=	Catholic	Schools.	SS	=	State	Schools.	AS	=	All	Schools.	Percentage	calculated	to	the	second	decimal	place.            














































































State	School	Teacher	Practice			DESCRIPTORS	 	FREQUENCY		 	RELATIVE	FREQUENCY	 	PERCENTAGE				Use	of	teacher	aide	or	volunteer	to	work	one-on-one	with	student	 	15		 	0.2830	 	28.3%	Further	development	of	teacher/student	relationship	 14		 0.2641	 26.41%	
One-on-one	tutoring	of	the	student	within	the	classroom	lesson	 12		 0.2264	 22.64%	
















































































One thing I worry about at school with my work is how well I go. As in my mark 





























Work	not	up	to	standard		 45	 0.178	 17.85%	Homework	 28		 0.111	 11.11%	Tidiness	and	presentation		 21	 0.083	 8.33%	Comprehension	of	task		 19	 0.075	 7.53%	Consequences	for	lack	of	achievement		 15	 0.059	 5.95%	Forgetting-work	and/or	instructions	 8	 0.031	 3.17%	Mathematics	ability	 8		 0.031	 3.17%	Behaviour	related	concerns	 6	 0.023	 2.38%	Literacy	 6		 0.023	 2.38%	Focus/	concentration	 3	 0.011	 1.19%	







One thing I worry about at school with my work is forgetting and doing it at the 
























































































































































































	DATA	IDENTIFIER	 	TEACHER	PSEUDONYM	 	SCHOOL	 	CURRICULUM	AREA	 	YEAR	LEVELS		TAUGHT	 	YEARS	OF	EXPERIENCE	1	 Carol	 Fidelis	 Humanities/Generalist	 7-8	 5-10		2	 Donna	 Constantius	 Drama/Humanities	 7-8	 30-35		3	 Tina	 Constantius	 English/Humanities	 7-8	 5-10		4	 Erin	 Constantius	 Maths/Science	 7-10	 10-15		5	 Cass	 Constantius	 Religious	Ed/ICT/TESOL	 7-12	 10-15		6	 Mary	 Constantius	 English/Religious	Ed	 	7-8	 25-30		7	 Lucy	 Caritas	 Health/Physical	Ed/ICT	 	7-8	 15-20		8	 Beth	 Constantius	 English/Humanities	 7-8	 15-20		9	 Francis	 Fidelis	 Maths/Science	 	7-12	 30-35		10	 Joel	 Fidelis	 Maths/Science	 7-8	 5-10		11	 Jan	 Wade	High	 Art/Technologies	 7-10	 25-30		12	 Terri	 Constantius	 LOTE/Humanities/TESOL	 	7-8	 5-10		
Note. ICT = Information and Communication Technologies. TESOL = Teaching English as a Second or Other 







































































































































































































































































































































































































































































































































































































































































































































































































































































































8.5	 Recommendations		 There	are	many	recommendations	for	future	research	that	could	be	made	from	this	specific	study	which	has	been	predominantly	exploratory	in	design.	Increasing	the	scope	and	scale	of	the	study,	to	include	schools	from	different	regions,	states	and	systems	and	conducting	more	extensive	and	rigorous	quantitative	instruments	could	assist	in	confirming	whether	this	specific	set	of	findings	applies	beyond	a	set	of	teachers	and	students	working	within	a	defined	and,	what	might	be	considered,	a	somewhat	isolated	region	and	system.		 Survey	instruments	and	interview	protocols	could	be	developed	that	included	more	probing	questions	on	the	relationship	between	the	use	of	teacher	learning	theories	and	models	of	practice	and	young	adolescent	engagement	and	connection	to	classroom	learning.	Survey	or	interview	questions	eliciting	
		
324	

















































































































































































































Teaching the Underachieving Student in Year 7 & 8: Identifying and Supporting 
Underachieving Students in the Middle Years. 
 




The purpose of this interview is to talk to you about your experiences as a teacher who works, or 
has worked, with underachieving students in Year Seven and Eight.  As you know, I am 
conducting a study on this which considers the following questions: 
 
• What	 factors	 and	 characteristics	 do	 teachers	 consider	 when	 they	 identify	
underachieving	students	in	Years	Seven	and	Eight?	
• What	 supports	and	practises	do	 teachers	use	 to	 support	underachieving	 students	 in	
this	age	group?	
• Who	do	teachers	collaborate	with	to	help	support	these	students?	
The focus of the study is on teacher experiences and beliefs-what it is that teachers know, 
understand and do when teaching students in these year levels. This can also include what it is 











9. Can	 you	 describe	 to	 me	 the	 student/s	 and	 how	 they	 are	 currently	
underachieving?	
 
10. Do	you	 think	 that	 the	 student/s	underachievement	has	been	 going	on	 for	 a	
while-or	is	it	a	recent	trend?	
 






 13. Are	 there	 other	 people	 who	 you	 collaborate	 with	 when	 working	 with	 this	
student/s?		
(Other teachers, teacher aides, support staff, pastoral care or curriculum leaders, 
family members…)? 	14. What	 sorts	 of	 things	 do	 you	 do	 when	 working	 with	 students	 x,	 y	 or	 z	 to	
support	them?		
(These things might include trying out new strategies, gaining background 
information, discussing concerns, requesting further assessment, seeking additional 





(Examples might include: the student might have homework completed, show greater 
engagement in class, fewer absences, student appears happier, few behavioural concerns, 
improvement in understanding, improved relationships, improvement in literacy numeracy 
outcomes –test scores). 
	17. Would	 there	be	 any	difficulties	 or	 obstacles	 that	 you	believe	might	prevent	
you	from	working	with	the	student	to	assist	their	achievement?		
(These might include things like meeting curriculum targets for year level, school 
operational procedures, class size, support or aide provisions, time factors, family supports, 
behavioural concerns). 
 
18. Can	 you	 talk	 about	 some	 of	 your	 over-riding	 concerns	 (worries)	 regarding	
the	student/s?		
	
(Examples of this might include meeting curriculum outcomes, future pathways, behavioural 




20. Are	 there	any	other	matters	 that	you	would	 like	 to	discuss	 that	you	believe	
we	have	not	addressed	yet?	
	
Thank you very much for your time, understanding and generosity when 
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“Teaching	 the	 underachieving	 student	 in	 Year	 7	 and	 8:	 How	 teachers	 in	 Northern	
Tasmanian	Catholic	Secondary	Colleges	identify	and	support	underachieving	students	




















The	 purpose	 of	 this	 study	 is	 to	 investigate	 what	 it	 is	 that	 teachers	 in	 Catholic	 Secondary	
Colleges	 do,	 when	 they	 ascertain	 that	 students	 in	 their	 classrooms	 are	 not	 achieving	 the	
expected	learning	outcomes	for	their	year	level	or	subject?	What	factors	and	characteristics	do	
teachers	 consider	when	 they	 identify	 underachievers	 and	 low	 achievers	 in	 their	 classrooms?	
What	practices	do	they	put	in	place	to	support	underachieving	students?	Finally,	who	do	they	
collaborate	with	during	this	process?			
Thus,	 a	 major	 aim	 of	 this	 study	 is	 to	 explore	 teacher	 beliefs	 and	 understandings	 about	
classroom	practice	when	working	with	underachieving	students	in	Year	7	and	8.	It	aims	to	draw	
attention	 to	 the	 status	 of	 the	underachieving	 student	 in	 early	 adolescence,	 as	well	 as	 to	 the	






teaches	 Year	 7	 and/or	 Year	 8	 students	 in	 a	 Northern	 Tasmanian	 7-12	 Catholic	 Secondary	
College.	
An	invitation	to	participate	in	an	online	survey	was	emailed	to	all	teachers	working	in	Northern	
Tasmanian	 Catholic	 Secondary	 Colleges.	 From	 this	 survey	 and	 accompanying	 information,	
teachers	of	students	in	Year	7	and/or	8	have	been	invited	to	participate	in	case	study	interviews	
and	observation	visits.	







You	 will	 be	 asked	 to	 participate	 in	 two	 interviews	 and	 a	 classroom	 observation	 visit-which	
includes	a	short	follow-up	discussion	(either	in	person	or	by	phone	or	email).	There	is	also	the	











Interviews	 and	 observations	 will	 be	 tape-recorded	 and	 transcribed	 with	 all	 identifying	 data	
removed	from	the	transcriptions.	Interviews	may	last	from	25	minutes	to	40	minutes,	while	the	
class	 observation	 visit	 will	 be	 from	 45	 to	 50	 minutes,	 as	 is	 a	 standard	 period	 in	 secondary	











may	 find	 that	 your	 understanding	 of	 the	 study	 problem	 is	 enhanced	 by	 participation	 in	 the	
survey	 and/or	 case	 study	 participation.	 This	 understanding	 may	 be	 helpful	 to	 you	 as	 a	
practicing	professional	working	with	 students	 in	 Year	7	 and	8.	 Furthermore,	 knowledge	 from	








it	 is	 most	 likely	 that	 any	 harm	 or	 risk	 involved	 would	 be	 due	 to	 inconvenience	 or	 possibly	
discomfort	 as	 outlined	 above,	 there	 may	 be	 the	 potential	 for	 interviews	 or	 classroom	
observations	to	result	 in	anxiety	or	distress.	 If	you	do	become	distressed	or	anxious	and	wish	










If	 you	decide	you	do	not	want	 to	participate,	you	may	withdraw	 from	the	study	at	any	 time.	
You	do	not	have	to	provide	an	explanation.	You	may	also	withdraw	any	unprocessed	data	that	


















through	several	 forums	for	educational	 research”.	Papers	 from	different	aspects	of	 the	thesis	
may	or	may	not	be	published	 in	 academic	 and	professional	 educational	 journals	 both	during	
the	completion	of	the	thesis	and	after.		
A	summary	of	key	 findings	will	be	made	accessible	 to	participants	 through	a	website	created	
for	this	purpose	after	publication	of	the	thesis	and	all	participants	will	receive	a	copy	of	the	link	




















This	 information	 is	 provided	 for	 you	 to	 keep.	 Your	 consent	 to	 participate	 in	 this	 study	 is	
implied	by	your	completion	and	submission	of	 this	 survey.	 If	you	wish	 to	participate	 in	 the	






















































To the Principal,  
XXXXX College,  
XXXXXXX Rd, 
 XXXXXXX, 7000 
 
Dear XXXXXXX, 
I am writing to request permission to approach teachers within your school to conduct a 
research study on the following topic: 
 
Teaching the Underachieving Student in Year 7 & 8:  How Teachers in Northern 
Tasmanian Catholic Secondary Colleges Identify and Support Underachieving Students 
in the Middle Years. 
 
I am currently a research student with the University of Tasmania and am undertaking 
this study to fulfil the requirements of a Doctor of Philosophy (Education). 
The purpose of this study is to find out: 
• In what ways do teachers working in Northern Tasmanian Catholic Secondary 
Colleges identify underachieving students in Year 7 and 8?  
• What practices do they put in place to support them? 
• Who do they collaborate with during this process? 
The study will explore teacher beliefs and understandings about the processes they 
engage with, drawing attention to the status of the underachieving student in early 
adolescence, as well as to the practices that teachers implement, while working within 
both the Tasmanian Catholic Education system and National parameters and guidelines.  
 
The methodology used in this study will be a mixed methods study that is predominantly 
qualitative. Data will be collected from case studies formed from surveying, 
interviewing and observing teachers of Middle Years students working in Northern 
Tasmanian Catholic Secondary Colleges. The study will formulate case studies using a 
purposeful sample of teachers teaching students in Year Seven and Eight.  
 
Publication of research findings from the study will be through a doctoral thesis and 
other forums for the publication of Educational Research. Papers from different aspects 
of the thesis may or may not be published in academic and professional educational 
journals both during the completion of the thesis and after.  
I would like permission to circulate an email, survey and further information to teachers 
employed in your school. The survey is an online survey developed through the 
University of Tasmania Qualtrics program. All teachers currently employed at your 
school will be invited to participate in the survey through the emailed expression of 
interest and invitation letter (see attached). Participation is entirely voluntary and 
confidential. Current teachers of Year 7 and 8 students will also be invited to participate 
in further case study interviews and observations. This invitation will be extended via 
the survey instrument. 
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Ethical permissions to conduct this study have been sought and granted through the 
University of Tasmania Social Sciences Human Research Ethics Committee (HREC). 
The approval number for this permission is H0012770. 
Attached to this letter are copies of the formal consent forms, information sheets, UTAS 
HREC permission letter, and email expression of interest and invitation letter. The letter 
includes a link to the survey. 
If you grant formal consent for this study to be conducted as outlined above, could you 
please email consent to: Ms Penelope Ludicke, and forward the accompanying 
expression of interest letter, attached information and consent forms and survey links to 
teaching staff in your school. 
Yours sincerely, 
 
Student Researcher:  
Penelope Ludicke, Penelope.Ludicke@utas.edu.au or 63419988  
 
Supervisor 1: 
 Dr Tracey Muir,  Tracey.Muir@utas.edu.au or 63243261 
 
 “This study has been approved by the Tasmanian Social Sciences Human Research 
Ethics Committee. If you have concerns or complaints about the conduct of this study, 
please contact the Executive Officer of the HREC (Tasmania) Network on (03) 6226 
7479 or email human.ethics@utas.edu.au. The Executive Officer is the person 
nominated to receive complaints from research participants. Please quote ethics 









































































Categories/descriptions Themes/motifs/beliefs and 
values 
 
Words-phrases-notes Life world concepts 
& other 
Teacher background and 
beliefs 
Diversity of needs and aims 
All students can learn 
Target the learner 
Journey together 
We need to try to teach (reach?) 
everyone. Recognition of learner 
diversity-enabling all in the class to 
achieve at an individual level. 
All learners can learn? Differentiate 
what the need is-functional literacy or 
getting to university 
Job of teacher to support the student to 
reach their goals-journey 
Need to know students as individuals 
Build up relationships-continuing 
relationships 
ESL background as a teacher-smaller 
classes allows for more developed 
relationships with teachers 
Teaching students for more than a year 
helps with the development of this and 
with learning who your students are 
“our job to support the individual 
student to get wherever they want to 
go”- (peer pressure then a factor?) 
Go wherever they are 
going 
Journey 
Significant factors Student-centred model of 
teaching 
Relationships ongoing and 
over time and year levels 
Balance in home-school 
partnerships or relationships-
need support from parents 
but not too much support 
Background factors and 
knowledge 
Know your students individually-
student at the centre 
Build up relationships-relationships 
very important to effective teaching-
continuing relationships-ones that carry 
out over a long time 
Not restricted only to younger students-
relevant across the year levels. 
Uniqueness of adolescent years-puberty 
a factor 
Parent (balancing out relationships-
managing expectations)  







 Formal identifications 
Students on IEPs (diagnosed learning 
barriers?) 
Students who underachieve in specific 
classes or with particular teachers-based 
on teacher expectation (what students 
can get away with) 
Low expectations versus high 
expectations can result in student 




Challenges or barriers to 
identification 
Background factors-limited 
knowledge of student 
 
Knowledge of curriculum 
and experience can make a 
significant difference to a 
teacher and their class 
Strong relationships and background 
knowledge (from teaching student over 
a specific period-knowing parents) and 
teachers who have time and resources 
all help prevent underachievement. 
Battling to cover the topic-lack of 
experience with particular subject or 
curriculum can impact on or impede a 
teacher’s ability to recognise 











Avoidance of task-general avoidance 
tactics and behaviours 
Rushing through work so it is done but 
not very well 
Calling out, chatting to their neighbour 









Fear of achievement or what 
it might mean 
Background knowledge (can be 
ascertained from parents) 
Peer pressure mentioned again as a 
factor 
“she was trying to fit in with her friends 
and so she was trying to be like the 
other kids and then didn’t want to show 
off the knowledge that she had”. 
Parent collaboration with this. 
Strategies to assist  
Structures 
Specialist teachers 
Structures, seating plans 
Modification or adjustment of work 
Curriculum differentiation 
Breaking task into steps 
Scaffolding the learning 
Individualising or tailoring learning to 
match student needs. 
Teaching the vocabulary of the subject 
(literacy focus) 
Specialist teachers not always doing this 
 
Obstacles or barriers Resources, time and 
structures 
School structures particularly high 
schools 
Time tables-blocks of time- 
Space-moving and organisation 
Management of learning environment-
ownership of the classroom “has a 
bigger impact on our teaching 
sometimes than I think we actually 
realise because you can only take to 
class what you can carry”. 
US system for example allows teachers 
to differentiate and individualise 
curriculum more readily. 
Time, space and 
resources 
Collaboration Colleagues with Resources 
and appropriate knowledge 
 
Interruptions to program for 
withdrawal reading 
 
Catching up the kids 
 
 
Learning support personnel-this can be 
helpful but not always 
Colleague and subject teachers’ 
coloration can be the most useful-
colleagues have resources  
Can save time-allow time to be used 
more effectively in differentiation 
Backwards and forwards relationships-
give and take 
Collaborative team teaching really 
effective 
Helps with organisation as well-
managing time and resources 
TAs-not always available or there to 
help with specific classroom curriculum 
items. 
TAs tended to be used for withdrawal 
programs-can be a barrier to the flow of 
the lesson-not related to progress in 
specific subject-specific reading 
programs-limited choices in 
relationships with TAs and options with 
class 




colleagues and use of 
time and resources 
Strategies & 
Markers of success 
Positive feedback & home-
school contact-reinforcement 
 
Need for specific goals 
Improvement from where they were at 
to where they are now  
Providing students and their parents 
with progress updates 
Using the nuances of the National 
Curriculum to mark progress-even when 
the specific standard hasn’t changed. 
Need to have goals-these might be set at 
the beginning of the term between 
student and teacher. 
Goals can be small or bigger. Target the 
student’s needs-e.g. relate to 
organisation or resources-bringing pens 
to class. Interruptions to schooling and 
the curriculum seriously impact on goals 
as well though. 
(movement along a 
line or continuum) 
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Can work either way-effective for fewer 
interruptions but when interruptions 
occur can result in more time missed in 
a specific subject because of larger 
block lessons. 
Causes challenges for time and flow and 
the development of relationships. 
School structures (carnivals and other 
events at beginning of year impact on 
the relationships between students and 
teachers and this can have a pervasive 
and long standing impact (if subtle) 
Number of subjects a teacher might 
need to master can impact on their 
effective delivery of different subjects if 
they are overloaded. 
Less time to recognise underachievers 
and plan for a range of events and 
lessons. 
Can impact on ‘bigger picture’ of 
learning and the development of 
meaning-fracturing 
Resources 
Interruptions to the 





Fears and concerns Parental deficit 
Low teacher expectations 
Students making decisions 
about their learning too 
earlier and it becomes too 
late 
I worry about them falling through… 
People having too low expectations for 
students, especially students with 
complex background factors 
Having low expectations might mean 
that teachers elect not to differentiate or 
individualise the curriculum 
Setting the students up to fail-kids 
giving up 
Making decisions in Middle School that 
they are not achievers or effective 
learners and that this continues 
As avoidance factors and low 
achievement 
Kids in 7 and 8 don’t have a good grasp 
of the long-term consequences and it 
becomes ‘too late’ 
Kids suffering because parents lack 
knowledge of schools and systems and 
don’t advocate enough or support or 
push 
Negative cycle of 
achievement and 






















From: Penny Ludicke 
HDR Candidate 
Faculty of Education 
University of Tasmania 




Dear Participant E, 
 
Teaching the Underachieving Student in Year 7 and 8: Identifying and 
Supporting Underachieving Students in the Middle Years.        
  
The purpose of this letter is to thank you for your participation in the research 
study (outlined above) and to provide you with a copy of a summary table of 
data obtained from your participation.  
 
The data summary includes themes, key or ‘signature’ statements and 
information from your interview transcript. This data summarises your teaching 
experience and professional beliefs around the research topic and questions, as 
I have understood them to be.  
 
As noted on the privacy statements and original permission letters, your data will 
remain anonymous and if statements, like the signature statements listed on the 
summary, are used within chapters within the final thesis, they will appear 
without reference to your name or workplace. Any reference made to an 
individual’s data or use of a personal statement will include the pseudonym 
listed on your data summary.  
 
Please check the details and make any corrections or additions you wish. If you 
do make changes, please return this document with any changes using the 
reply- paid envelope enclosed.  
 
I would also like to take the opportunity to thank you again for generously 
participating in this study and sharing two valuable resources, your time and 
professional expertise. I hope you will accept the “inspirational educators” fridge 
magnet, which is a very small token of thanks on my behalf. It seemed an 
appropriate tribute to your contribution towards and concern regarding the 




Penny Ludicke  
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